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Abstract 

Reading English as a Foreign language is formulated for study at a university and needs to be 
updated. Students face high level of anxiety while and after reading texts in different genres 
of English. This study was conducted to investigate the anxiety levels of students in a private 
university where English is the medium of Instruction. The study is an action research which 
involved undergraduate students through group discussion and questionnaire survey. The 
findings of the study revealed that student had a moderate level of anxiety. With innovative, 
activity-based teaching using Metacognitive strategies, the learners worked on the limitations 
and equipped themselves to become better learners. 
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Introduction  

English language reading anxiety is the 
threat experienced by students when 
reading English text. Reading anxiety 
affects students’ academic performance. 
Reading anxiety is basically built in some 
type of fear such as fear of failure and lack 
of self-confidence. Recent studies clarified 
there is a negative correlation between 
language anxiety and reading performance. 
Chen has discovered that second language 
speaking anxiety has its negative influence 
on oral performance. Speaking is one of 
the essential skills of language learning. In 
second or foreign language education, 
speaking anxiety has a negative effect on 
learners’ performance. Speaking anxiety is 
deeply rooted in lack self-confidence. 
According to Horwitz, Horwitz and Cope, 
speaking is the skill which is mostly 
affected by the anxiety. Also, the language 
teacher takes a huge part in the amount of 

anxiety students are facing in the second 
language classroom. Williams and 
Andrade found that teacher asking 
questions to the EFL (English as a Foreign 
Language) and ESL (English as a Second 
Language) students in the classroom cause 
the anxious among language learners.  

Language anxiety has great influence over 
foreign language learners. A distinction 
can be made between various types of 
anxiety as such trait anxiety, state anxiety, 
situation specific anxiety. Those who can 
perceive situations as being threatening are 
said to have state anxiety, a social type of 
anxiety that occurs under certain condition. 
Situation specific anxiety is caused by 
specific situation or event such as public 
speaking and examinations. In general 
anxiety can be defined as an unpleasant 
feeling accompanied by a premonition that 
something desirable is about to happen. 
Anxiety, stated briefly, is the signal 
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danger, which mobilize the human 
resources at all levels of functioning in the 
interests of conservation, defence and self-
preservation. At all levels of anxiety, there 
are various combinations in degree of loss 
of homeostatic control and attempts to 
mastery to regain control.  

Back ground of the Study  

In this modern age and Information and 
Communication Technology learning 
English has become highly important all 
over the world. English language is well-
thought-out a lingua franca, especially for 
a diverse country like India. The use of 
English in history attained a site and 
immersed into many official arenas of the 
nation, such as education, job and 
commercial transactions. Among all these 
domains, the status of English in the 
education system has great effect on 
student’s performance. The reason is that, 
English in education system denotes the 
scientific and technological knowledge, 
innovation and development of the nation. 
Moreover, people have started to recognise 
that mastery in English will help the 
person in any field. English is now a days 
no more considered as a colonial language 
but rather considered as national and 
common language for all the people. 

Anxiety is the stressed, unsettling 
anticipation of a threatening but vague 
event; a sense of uneasy suspense. 
According to Syllamy (pp.22) anxiety is an 
affective state characterised by a feeling of 
insecurity, a diffused trouble, 
psychologists distinguish anxiety into trait 
and state anxiety, trait anxiety can be 
defined as a relatively stable personality 
characteristic whereas state anxiety is 
response to a providing stimulus such as 
an important test. Anxiety is very natural 

and normal which leads the learners to feel 
uncomfortable body reactions and 
behaviours. Anxiety helps the learners in 
both positive and negative way. It helps 
the learners it fights with experience or run 
away from it. In the sense it helps the 
learner to be prepared for future events and 
it makes the learners to escape the things 
to do it. Thereby extreme levels of anxiety 
can become disability of the learners. 
According to Horwitz and cope said that 
anxious seem to be forgetful because of 
the difficulty to concentrate. Tobias said 
that anxiety diverts the students from 
demands of the task on the other hand the 
preoccupations of the negative thoughts in 
the mind of the learners. According to 
Rubenzer anxiety is “the emotional 
discomfort of worry, feeling of being 
overwhelmed, and the unpleasant physical 
sensation of anxiety distracts attention 
from subtle cognitive tasks”.   

Research Objectives 

 To study the cause and effect of 
Anxiety among students in reading 
text among undergraduate students.  

 To analyse the level of improvements 
in the students using Metacognitive 
strategies. 

 To investigate the relationship 
between anxiety and academic 
performance in students. 

Influences that distress Reading  

The affective factors including the anxiety 
have some variations in the process of 
reading second language as mentioned by 
Bernhardt. The significance of second 
language reading affective factors 
acknowledged by Bernhardt and including 
other two important variables first 
language literacy and second language 
knowledge such as discourse, phonetics, 
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meanings of the words.  A fluent reader 
can read text correctly, quickly, and with 
appropriate voice tone. Gaining fluency 
gives pleasurable reading and stress free 
for students. Vocabulary involves in 
understanding and grasping the meaning of 
the words while reading. A student cannot 
comprehend and construct the text without 
understanding the meaning from the text. 
A student with more vocabulary 
knowledge can read the text more fluently 
and read with the purpose. Comprehension 
involves in constructing meaning from 
what is being read. Without 
comprehension the reading does not have 
any purpose. To comprehend the text, a 
reader must actively and intentionally 
think and analyse meaning while reading. 
To have good comprehension the reader 
required to have other fundamental literacy 
skills. 

Cullingford (pp.194) stated that “different 
books are suitable to different ages and 
temperament of learners, for example 
poems and children’s stories. Reading 
more enjoyable and interesting for the 
readers as students share their ideas with 
their peer groups. Generally, students 
specially the students who all are in their 
teen they are shy to read in the language 
classroom. Most of the students who all 
are not from the English medium 
background they are not that confident 
about their pronunciation and they remain 
passive in the classroom. 

Methodology  

Anxiety is something that can distress 
every one of us and for several reasons. 
Students of all ages are inclined to 
academic anxiety whether it is anxiety 
caused by an important test in their math 
class, a social studies project or for the 

purposes of this study, when learning a 
second language. Anxiety, as defined 
previously by Spielberger (1983), is 
subjective feelings of tension, 
apprehension, nervousness and worry 
linked with an arousal of the automatic 
nervous system and is one aspect that can 
affect a students' ability to learn a second 
language. This chapter focuses on the 
procedures, methods, which were used to 
conduct the survey. It contains information 
about how the questionnaire was prepared, 
and how the data were collected including 
the data analysis. 

The purpose of the study was to 
investigate the influence of Anxiety in 
Second Language Learning classroom. 
The study was conducted on total 60 
undergraduate students in a private 
university. To know the different levels of 
anxiety among the particular age group 
and the strategies used to diminish the 
influence of anxiety among the students. 
This study also helps us to understand how 
far the effect of anxiety has decreased 
among the learners as already so many 
researches has done on the same subject. 
And, the participants were selected from 
the university which is in the urban area so 
that students would have been exposed to 
the English language, though students 
were from different places, inside the 
college campus they were taught in 
English. So, they had a knowledge of 
speaking and reading skills in English.  

It had revealed that limiting the 
participants 60 would be enough to analyse 
the effect of anxiety among the language 
learners in the university, and a set of an 
age group students. The data was collected 
in the form of questionnaire comprised of 
10 questions and the secondary materials 
used for data analysis included journals on 
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the anxiety and its influence in language 
learning both in the print and internet. And 
this helped the researcher to form the 
questionnaire in a right context. Before 
distributing the questionnaire, the prior 
permission was taken from the class 
teacher and from the students. The 
questions were clearly explained to all the 
students to avoid the misinterpretation so 
that the study will be fruitful and genuine. 

Data Analysis and Interpretation 

The questionnaire was distributed to 60 
Undergraduate Students, between the age 
group of 18 -20 in the classroom. The 
students answered the questionnaire 
connecting to their prior experience. The 
rubrics chosen for the questionnaire was 
consisted of five different; always, usually, 
occasionally, rarely and never. The 

questions were explained to the students to 
avoid the misinterpretation. The listed 
options given to them are to know the 
different opinions of the students and 
various levels of anxiety that students were 
faced. The level of anxiety differs from 
each student and that was justified in their 
answers. The collected samples had been 
analysed and exhibited in the form of 
charts to understand the various 
perspectives of the students towards each 
question that was framed for the research. 
The research shows a different variation in 
the mind of the students towards the 
impact of anxiety in the reading and 
speaking skills of second language 
learning process. The analysis made on the 
student’s level of understanding and 
answering the questions. 

 I would feel less anxious about speaking in the class in front of others if I knew them 
better. 

 
 

As per the survey 32% of the sample 
population agreed that they usually felt 
less anxious to speak in front of the class if 
students knew target audience better. It 
shows that they were anxious to speak in 
front unknown faces. And 25 % of the 
sample population stated that they felt 
occasionally less anxious to speak in front 
of the class in English if they knew the 

audience better. 20% of the students 
marked that they always felt less anxious 
about speaking in the class if they knew 
the listeners better. 17% of the students 
rarely felt less anxious even if they knew 
the audience better but 6% of the students 
never felt less anxious about speaking in 
front of the class even though if they knew 
the audience better. When students were 
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asked to speak in the class, they felt less 
anxious because of the familiar faces and 

they have already known the audience 
mind. 

 I like to be tested on reading comprehension 

 

According to the survey that was done 
among 60 of sample population 30% of the 
students expressed that they usually liked 
to be tested on reading Comprehension, 
because they were more confident about 
their reading skill. And 28% of the 
students felt that they liked to be tested on 
reading comprehension occasionally. 18% 
of the students liked to be tested on 
reading comprehension rarely. 15% of the 

students liked to be tested always on the 
other side 9% of the students never wanted 
to be tested on reading comprehension. 
The students with more confident about 
their reading skills are liked to be tested, 
on the other side students less confidence 
about their reading skills felt anxious and 
don’t want to be tested on the reading 
comprehension. 

 I get more anxious about what impression I give to the Teacher by Reading English. 

 

Among 60 sample population 30% of the 
students always felt anxious about what 
impression they are going to give to their 
teacher by reading performance that 
sometimes blocks their mind from 
performing well. And 20% of the students 
felt anxious but not all the time. It shows 
when the students are given new topics to 
read, they were anxious and if the topic is 

familiar to them, they were not anxious. 
18% of the students occasionally felt 
anxious about what impression they are 
going to give to the teacher by their 
reading skill. And 17% of the sample 
population marked that they usually felt 
anxious and 15%of the students never felt 
anxious about what impression they are 
going to give to their teacher. It shows that 
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students who never felt anxious maybe 
they are good in their speaking skill and 

self-confidence about their reading skill. 

 I am worried others may laugh if I read something wrong. 

 
 

According to the survey 23% of the 
students always worried about other 
perceptions. These students are more 
worried and concerned about their 
pronunciation and others opinion and this 
causes anxious among the students. And 
22% of the students felt that they usually 
worried about others views on them and 

22% of the students rarely worried about 
others perception. 27% of the students are 
very strong about their personality and 
they never worried about others 
perception, and 6% of the students 
occasionally worried about others views 
but not always. 

 

 The hardest part learning English is learning to read. 

 
 

According to the survey 57% of the 
students clearly mentioned that they never 
felt reading is the hardest part in English. 
That shows students interest towards 
reading and 28% of the students rarely felt 
reading was the hardest part in English. 
8% of the students believed that learning 
to read English becomes usually hardest 

part of the English. And 5%of the sample 
population mentioned that occasionally 
learning to read English was hardest part 
and 2% of the students felt that always 
learning to read English was hardest part 
in English. 

Findings and Conclusion  
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Students have shown different results as an 
individual, finally the research has 
revealed that the students with more 
anxious includes worry, tension failed to 
show their better progress in terms of 
language learning. And the role of anxiety 
in English language learning still exists 
among the language learners especially 
with the students who learns second 
language in their adult or teenage they face 
more problem in learning the second 
language. Because at the time of adulthood 
they are already more matured and well 
acquainted in their mother language. The 
matured students are more worried about 
their prestige, society and peer groups 
commonly they are worried about other 
views on them, because as a learner while 
learning a new language it’s very common 
to make errors. The learners are more 
worried that what others will think if they 
make any mistake while speaking or 
reading in English. 

Strategies to Prevent Anxiety in Second 
Language classroom 

 The influence of anxiety has its 
negative impact in second language 
learning and all the learners 
experience anxiety in different 
situations. It’s essential to find a way 
to manage the anxiety as it affects the 
language learning process.  

 Educate the learners about Anxiety 
and its effects in learning process. 

 Provide an open- communication 
classroom where learners can speak 
freely and explain their difficulties in 
learning. 

 Teach the positive anxiety coping 
skills with students and discuss with 
students. 

 Allow the students to practice the 
coping strategies and apply it in the 
context of learning process.  

 Praise the students for their use of 
positive coping skills which will 
reduce the students fear, worry, 
tension. For example, allow the 
students to use stress balls during 
class or listen to music while taking 
positive coping skills which will make 
the student’s mind stress free.  

 To find out anxiety problem in 
students the teacher must listen to the 
students, especially in the context of 
reading anxiety when the student 
expresses the such words like ‘I can’t 
do this’ the teacher can understand 
that student wants help. 

 To avoid the reading and speaking 
anxiety there are simple things that 
teachers can to in the classrooms, take 
a few minutes every day class and 
teach the students how to unwind and 
distress throughout the day. 
Integrating simple deep breathing 
exercises and stretching in between 
lessons will help to reduce the stress 
and tension. 

The problem of anxiety arouses from the 
student’s mind, as its origins from the 
students it will be very easy for the 
students to understand the anxiety problem 
and they themselves will be able to 
manage the anxiety by using simple steps. 
Whenever students were asked to perform 
in second language in the classroom, they 
may feel depressed and worried. That 
point of time students must make sure that 
they take deep breath which will help to 
reduce the stress and depression. The 
students must do self-motivation which 
will increase their self- confidence and that 
will reduce the anxiety.  
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Students must do more practice which will 
help them increase their performance and 
it will also help students to increase their 
confidence level. The level of interest that 
language learners have on the target 
language matters a lot in terms of reducing 
anxiety. Because if the learners are not 
interested in then particular in learning the 
language then students won’t be able to 
perform well in the class and they won’t 
pay attention in the class. Teacher have to 
create the interest among the students by 
using their creativity and using technology 
in teaching, students won’t pay attention if 

you just teach only using text. When 
Teachers use video, audio and different 
classroom setup will reduce anxiety among 
the students. Teacher must focus on each 
student and teacher must express to the 
students that they care for them which will 
make them feel more comfortable. Teacher 
shouldn’t expect all the students to 
perform with same ability that may create 
disinterest among the students. Students 
will be tensed thinking that what teacher 
will feel if they are not able to fulfil the 
teacher’s expectation. 
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